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Malton Community Primary School 

Pupil Premium Grant (PPG) Report 2019.20 

 

Pupil Premium is funding we receive from the government. It is additional to our main school funds and is used to address 

underlying inequalities between children who are eligible for Free School Meals (FSM) or who have been in the last six 

years, and their peers, by making sure this extra funding reaches the children who need it.  

We see pupils as individuals; we don’t stereotype pupils into groups with similar problems and less potential to succeed. 

We take responsibility for all pupils to succeed. Whilst there are trends, when we analyse groups of pupils, we 

nevertheless to strive to meet need at an individualised level.  

Over view of the school 

Cohort Information 

Total number of pupils on role  269 

Total number of pupils eligible for PPG or Ever6 47 currently in school  

Total monies available for 2019/20 £76,027 

2018/19 £77, 228 

2017/18 £65,000 

2016/17 £79,300 

2015/16 £74,000 

2014/15 £71,200 

2013/14 £46,800 

2012/13 £27,600 

Pupil outcomes 2018/19 

Current attainment and progress 

EYFS 2017-18 (3 pupils; 2 new to English 
and 1 SEND) 

Pupils eligible for PP (Disadvantaged) Pupils not eligible for PP (other) 

Proportion of pupils achieving a good level 
of development (GLD) 

0% 73% 

Proportion of pupils achieving at least the 
expected standard in Reading 

33% 69% 

Proportion of pupils achieving at least the 
expected standard in Writing 

33% 69% 

Proportion of pupils achieving at least the 
expected standard in Number 

33% 73% 

Year 1 Phonics (4 pupils) Pupils eligible for PP Pupils not eligible for PP  

Proportion achieving at least the expected 
standard  in Year 1 phonics 

75% 91% 

Key stage 1 2017-18 (4 pupils) Pupils eligible for PP Pupils not eligible for PP 

Proportion of pupils achieving at least the 
expected standard in Reading 

25% 64% 

Proportion of pupils achieving at least the 
expected standard in Writing 

25% 54% 

Proportion of pupils achieving at least the 
expected standard in Maths 

25% 54% 

Key Stage 2 2017-18 (8 pupils) Pupils eligible for PP  Pupils not eligible for PP 

Proportion of pupils achieving at least the 
expected standard in Reading 

63% 71% 

Proportion of pupils achieving at least the 
expected standard in Writing 

88% 90% 

Proportion of pupils achieving at least the 
expected standard in Maths 

50% 90% 

Proportion achieving at least the expected 
standard in RWM combined 

38% 71% 
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Previous performance of disadvantaged pupils at the end of Key Stage 2 

 2017 2018 2019 

Proportion of pupils achieving at least the expected standard in 
RWM combined 

40% 33% 38% 

Progress score in Reading  0.23 -4.94 -6.45 

Progress score in Writing  0.7 -0.80 -1.07 

Progress score in Maths  -0.14 -2.73 -6.20 

 

Outcomes at the end of key stage 2 have significantly improved for disadvantaged pupils; however, spelling and grammar 

are still a key area for improvement.  

Where we are as a school  

Previously, our pupil premium grant (PPG) has been primarily focused on raising pupil achievement in reading, writing and 

maths. To a large degree, this has been successful; particularly at the end of key stage 2 in 2017, however, the school 

recognises the requirement to improve these outcomes even further for all year groups. There are some year groups 

where this is working based on our NFER tests: 

 

 

How do we compare nationally?  

 Reading Writing Maths 

Progress score for disadvantaged pupils 
( pupils) 

-6.45 -1.07 -6.20 

National other  0.31 0.24 0.31 

 

Analysis of disadvantaged pupils based on their prior attainment demonstrates that on the whole this group are 

underperforming at the end of key stage 2. The table below breaks down the progress of Disadvantaged pupils into their 

prior attainment groups.  

The green highlighting demonstrates where progress was above the national comparator group (National other), meaning 

that pupils have diminished the difference or narrowed the gap with their peers. The gold highlighting shows where 

Reading 
2018.19 

 

Autumn 
Disadvantaged 

Pupils 

Spring 
Disadvantaged 

Summer 
Disadvantaged 

D national 2018 Autumn Non-
disadvantaged 

Spring Non- 
Disadvantaged 

Summer Non-
disadvantaged 

Year 2 83.3 87.3 (+4) 94 (+10.7)  
 

106.1 

89.1 97.7 (+8.6) 99.8 (+10.7) 

Year 3 109 110.0 (+1) 127.5 (+18.5) 101.4 104.2 (+2.8) 107.8 (+6.4) 

Year 4 94.5 99.2 (+4.7) 100 (+5.5) 106.8 110.7 (+3.9) 113 (+6.2) 

Year 5 98.6 103.4 (+4.8) 107.6 (+9) 98.2 105.2 (+7) 108.2 (+10) 

Year 6 97.6 106.7 (+9.1) 100.3 (+2.7) 104.2 108.0 (+3.8) 103.8  (-0.4) 

Maths 
2018.19 

 

Autumn 
Disadvantaged 

Pupils 

Spring 
Disadvantaged 

Summer 
Disadvantaged 

D national 2018 Autumn Non-
disadvantaged 

Spring Non- 
Disadvantaged 

Summer Non-
disadvantaged 

Year 2 85 89.0 (+4) 91.2 (+6.2)  
 

105.4 

90.4 95.9 (+5.5) 103.3(+12.9) 

Year 3 113.5 113.0 (-0.5) 126.3 (+12.9) 102.5 108.8 (+6.3) 111.5 (+9) 

Year 4 91.5 92.6 (+1.1) 98.9 (+7.4) 101.6 101.3 (0.3) 107 (+5.4) 

Year 5 95.3 99.2 (+3.9) 107.5 (+12.2) 97.7 102.3(+4.6) 109.2 (+11.5) 

Year 6 93.6 98.3  (+4.7) 99.4 (+5.8) 99 103.6(+4.6) 103.5(+4.5) 
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progress was above 0. This was a positive picture in 2017, however, this has not been sustained in 2018 and 2019 and this 

is disappointing.  

Progress was not good enough for high prior attaining pupils in reading, writing and maths. This highlights a school-wide 

issue, where the highest prior attaining pupils, do not always make as much progress as we would like them to. This forms 

a key part of our school development planning. We have since our previous inspection put into place rigorous moderation 

of key stage 1 outcomes to ensure prior attainment is accurate.  

 Reading Writing Maths 

Low 2019 NA NA NA 

Low 2018 -1.66 2.54 -2.67 

Low 2017 3.4 -1.4 3.7 

national other 2019 0.31 0.24 0.31 

Middle 2019 -4.1 4.4 -19.7 

Middle 2018 -6.26 -0.83 -3.08 

Middle 2017 -1.9 2.0 -1.3 

national other 2019 0.31 0.24 0.31 

High 2019 -9.0 -4.2 -10.1 

High 2018 -3.11 -1.62 -7.5 

High 2017 0.0 1.0 -2.03 

national other 2019 0.31 0.24 0.31 

 

Governance and Leadership  

Governors meet with the Headteacher to discuss the impact of expenditure. Senior Leaders review the sustainability of 

planned expenditure and, if something is not having the desired impact, intervene or revise expenditure planning.  

Looking ahead 

We always begin by looking at pupil outcomes; analysing the data for pupils eligible for the grant in every year group. We 

collect, analyse and use data frequently to maximum effect in monitoring the progress of every eligible pupil so that 

interventions can be put in place quickly, as soon as a pupil is starting to slip as recommended by John Dunford, National 

Pupil Premium Champion. 

We fully understand the importance of ensuring that pupils receive high quality first teaching on a daily basis. This has 

formed a key priority in our school development plan for the academic years 2017/18 and 2018/19. Several strategies 

have been implemented to ensure that pupils receive quality teaching, including daily feedback for disadvantaged pupils, 

planning specifically for this group and reflective practice.  

“What you do on a daily basis as a teacher impacts directly on the life chances of the students in front of you.” Alistair 

Smith, High Performers (2011) 

The pre-eminence given to the impact of teacher quality on student achievement – specifically on disadvantaged students 

– is supported by research, including the study undertaken by the Sutton Trust (Improving the impact of teachers on pupil 

achievement in the UK – interim findings, September 2011). The Sutton Trust’s report states: “The effects of high-quality 

teaching are especially significant for pupils from disadvantaged backgrounds: over a school year, these pupils gain 1.5 

years’ worth of learning with very effective teachers, compared with 0.5 years with poorly performing teachers. 

High quality teaching therefore disproportionately benefits disadvantaged children…if you teach well and they learn well, 

the gap should narrow.’ John Dunford, National Pupil Premium Champion. 

Alongside this focus on consistently high quality teaching, we have identified specific barriers to learning through a 

rigorous approach to pupil progress meetings. Revisions to support and intervention have also been implemented and this 
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includes the effective deployment of an inclusion team, rigorous baselining, support and intervention and forensic pupil 

tracking. Interventions are well-researched and are always evidenced-based. We have primarily utilised the Education 

Endowment Foundation to research the impact of various approaches.  

The Headteacher collates information about pupils’ achievements and barriers to learning in collaboration with the 

school’s SENCo. Pupils’ needs are discussed in depth at pupil progress meetings.  

The following table illustrates the key trends and potential barriers to learning and progress for disadvantaged pupils. We 

have high aspirations for all our pupils at Malton Community Primary School and there is no exception when it comes to 

Disadvantaged pupils.  

Approaches identified by the Education Endowment Foundation (EEF) for use during 2019 and 2020 

It is currently fashionable to suggest that if we believe in things a bit more, if we get behind them, it will magically 

make things better and all will come good, despite the overwhelming evidence. As Philip Pullman says in his 

masterpiece ‘Clockwork’, ‘you don’t win by wishing… you have to train hard, strive your upmost, and still that might 

not be enough.’ If we are to cross the Rubicon of educational disadvantage, we have to do the right things, and do 

them well. We have to hold our nerve and take a long-term approach. Rosendale research School, 2019. 

The most appropriate approaches have been identified through the Education Endowment Foundation toolkit, taking only 

those which demonstrate good levels of impact and focusing on the barriers identified above. 

https://educationendowmentfoundation.org.uk/ 

 Trends identified 
through analysis of 

qualitative and 
quantitative pupil 

data 

Likely barrier to 
learning 

EEF approach or other evidence base 
and level of impact  

Approaches and 
actions (detailed 
more fully in the 

strategy expenditure 
plan) 

A Some pupils display 
insufficient 
understanding of tier 
2 language.  
 

Limited experiences 
beyond the locality.  
Lack of opportunities 
to read for pleasure.  
Some pupils don’t 
alert to new or 
interesting words. 
 

Beck, I; McKeowen, M & Kucan, L (2002) 
Bringing Words to Life.  
Stahl (2005) “Vocabulary knowledge is 
knowledge; the knowledge of a word 
not only implies a definition, 
but also implies how that word fits into 
the world.” 

Directly teaching Tier 
2 language 
Graphic organisers  
Experiences beyond 
the classroom beyond 
the locality 
Literacy rich 
environments 
Talk for learning   

B Some pupils can find 
it difficult to self-
regulate (behaviour 
and behaviour for 
learning – editing 
and improving their 
own work).  

Lack of metacognitive 
strategies, including 
self-regulation. 
Fear of taking risks.  
Lack of consistent 
structure to scaffold 
their learning- 
supported by whole 
school approaches 
and transition.  
Special educational 
needs in relation to 
SEMH. 

Meta-cognition and self-regulation: + 8 
months impact 
These approaches have consistently 
high levels of impact. 
Behaviour Intervention: +3 months 
Behaviour interventions can produce 
moderate improvements in academic 
performance along with a decrease in 
problematic behaviours.  
Social and emotional learning: +4 
months 
SEL interventions, whether they are 
classroom based or more specialised, 
are almost always perceived to improve 
emotional or attitudinal outcomes.  
Reading comprehension strategies: + 6 
months 

ReflectEd 
 
 
THRIVE 
 
 
PSHE curriculum  
 
Inference training  
Better Reading 
Support Partners 
(BRSP) 
 
Staff CPD  

https://educationendowmentfoundation.org.uk/
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Pupils taught a range of techniques, 
including use of graphic organisers and 
how to monitor their own 
comprehension are likely to succeed 
when reading information texts.  

C Pupils have a 
tendency not to 
partake in curricular 
provision beyond the 
classroom.  

Difficulties being 
collected. 
Low-self-esteem. 
Parental engagement/ 
permission to 
participate.  

Sports participation: +2 months 
A connection with academic learning 
will have most impact.  
Parental engagement: +3 months  
Parental aspirations appear to be 
important for pupil outcomes.  
Homework: +2 months 
Schools whose pupils do homework 
tend to be more successful. The quality 
of task set appears to be more 
important than the quantity of work 
required from the pupil.  

Targeted approach 

D Some families have 
the involvement of 
outside agencies- 
educational and 
social.  

Lack of opportunities 
to practice learning at 
home; to read at 
home; to engage in 
dialogue beyond 
school and  
to visit places beyond 
the locality.  

Parental engagement: +3 months 
See above 
Homework: +2 months 
 

PSA and pastoral 
team 
Family interventions 

E Some pupils 
demonstrate 
insufficient 
understanding of 
fractions and 
decimals. 

Historically weak 
conceptual 
understanding of 
number. 
Working towards the 
expected standard for 
maths at the end of 
KS1.  

Improving maths in keys stages 2 and 3 
Education Endowment Foundation 

2017 Peter Henderson (EEF), Prof 
Jeremy Hodgen (University College 
London Institute of Education), Dr 
Colin Foster (University of 
Nottingham) and Dietmar Kuchemann 
(University of Nottingham). 

Maths Mastery 
 

 

A summary of our pupil premium expenditure 2019/20 

Our School Development Plan details our planned approach to improving outcomes. Using the research detailed above we 
have focused expenditure and action on the following in 2019.20: 

 Target teaching and teaching assistant support in order to provide increased opportunities for providing small 
group tuition. 

 Teachers’ resources and professional development in order to support their knowledge of the curriculum.  

 Targeted teaching of reading fluency and comprehension strategies through modelling and supported practice, 
along with further investment in reading materials to support struggling readers and reading for enjoyment.  

 Teaching which focuses on cognitive and meta-cognitive skills will support pupils to improve the quality of their 
thinking and develop their ability to become self-regulated learners.  

 

Our intended outcomes for 2019/20:  

 To raise and accelerate progress and attainment in reading, writing and maths so that the percentage of 

disadvantaged pupils meeting ARE is increased. 

 Expectations of what disadvantaged pupils of all abilities should be able to achieve will significantly increase and 

as a result they will make good at least expected progress. 



Pupil premium 2019/20 

6 
 

 As a result of engaging with the curriculum, disadvantaged pupils’ knowledge increases and they make good 

progress in all national curriculum subjects.  

 Pupils will be able to work independently with determination when tackling appropriately challenging tasks. 

 Pupils will not demonstrate ‘off task’ behaviours’. 

 Pupils will display a better knowledge of tier 2 language and apply this effectively in their writing.  

 Pupils will be more willing to edit their own work and will do so to good effect.  

 More disadvantaged pupils will attend curriculum provision beyond the school day. 
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Desired Outcome Chosen action/ approach Rationale/ EEF reference  How will we ensure it is delivered well? Review period 

Quality of teaching  

To raise and accelerate progress and attainment in 
reading, writing and maths so that the percentage 
of disadvantaged pupils meeting ARE is increased 
to align with national. 

Deployment of an additional 
teacher to support disadvantaged 
pupils in Year 6.  

Small group tuition: + 4 
months 
Reading comprehension 
strategies: + 6 months 
 

Formal observations by senior leaders 
Extended monitoring by middle leaders 
Drop-ins 
Work scrutiny 
Pupil conferencing  
Analysis of NFER test outcomes.  

November 2018 
March 2019 
July 2019 

To raise and accelerate progress and attainment in 
reading, writing and maths so that the percentage 
of disadvantaged pupils meeting ARE is increased 
to align with national. 
Expectations of what disadvantaged pupils of all 
abilities should be able to achieve will significantly 
increase and as a result they will make at least 
expected progress. 

Targeted interventions 

To raise and accelerate progress and attainment in 
reading so that the percentage of disadvantaged 
pupils meeting ARE is increased. 

Implement BRSP and RWInc. catch 
up with individuals and small 
groups of KS1 and KS2 pupils.  
 

Small group tuition: + 4 
months 
 

Formal observations by senior leaders 
Extended monitoring by middle leaders 
Analysis of NFER maths and reading test 
outcomes. 
Listening to pupils read. 

November 2018 
March 2019 
July 2019 

To raise and accelerate progress and attainment in 
maths so that the percentage of disadvantaged 
pupils meeting ARE is increased. 

Teach pupils that fractions and 
decimals extend the number 
system beyond whole numbers. 
Implement On Track Maths with 
small groups of KS1 and KS2 pupils 
with a focus on the following: 
Decimals and fractions 
-measure and money problems 
-decimal equivalents 
-rounding to the nearest decimal 
place and whole number 
-decimal notation 
-equivalent fractions 
Rounding 
Time  
£260 

Support for whole school approaches  

Pupils will be able to work independently with 
determination when tackling appropriately 
challenging tasks. 

ReflectEd: Implementation of 
metacognitive lessons. 

Meta-cognition and self-
regulation: + 8 months 
impact 

Moderation of writing and writing 
summative assessments. 
Formal observations by senior leaders 

November 2018 
March 2019 
July 2019 
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Pupils will be more willing to edit their own work 
and will do so to good effect. 

These approaches have 
consistently high levels of 
impact. 
Pupils taught a range of 
techniques, including use of 
graphic organisers and how 
to monitor their own 
comprehension are likely to 
succeed when reading 
information texts. 

Extended monitoring by middle leaders 
Drop-ins 
Work scrutiny 
Pupil conferencing 

 
 

Pupils will display a better knowledge of tier 2 
language and apply this effectively in their writing. 

Directly teach Tier 2 language  Beck et al; 2002 
EEF research demonstrates 
that using graphic 
organisers and drawing 
pupils attention to text 
features are useful when 
reading expository or 
information texts. 
IPEEL Research project: 
Using self-regulation to 
improve writing 

Moderation of writing summative 
assessments. 
 
 

Pupils will be more willing to edit their own work 
and will do so to good effect. 

Continue to use of graphic 
organisers   

Pupils will display a better knowledge of tier 2 
language and apply this effectively in their writing. 

Promote literacy rich environments 

More disadvantaged pupils (currently 17%) will 
attend curriculum provision beyond the school 
day.   

Targeted invitations to curriculum 
provision beyond the classroom 
and direct liaisons with parents.  

Sports participation: +2 
months 
Parental engagement: +3 
months  
Homework: +2 months 

Analysis of club lists.  
Pupil Voice 
Parental questionnaires. 

January 2020 
April 2020 

 


