
Pupil premium strategy statement: Malton Community Primary School  

School overview 

 School name Malton Community Primary School 

Pupils in school 268 

Proportion of disadvantaged pupils 17% 

Pupil premium allocation this academic year £78165 

Academic year or years covered by statement 2020.21; 2021.22; 2022.23 

Publish date June 2020 

Review date June 2021 

Statement authorised by Full Governing Body  

Pupil premium lead Kelly Reppold  

Governor lead Ruth Hatton  

 

Disadvantaged pupil progress scores for last academic year 

Measure Score 

Reading -6.45 

Writing -1.07 

Maths -6.20 

 

Measure Score 

Meeting expected standard at KS2 75% Reading; 88% writing; 50% maths. 

Achieving high standard at KS2 0% 

 

Progress was not good enough for high prior attaining pupils in reading, writing and maths. This 

highlights a school-wide issue, where the highest prior attaining pupils, do not always make as much 

progress as we would like them to. This forms a key part of our school development planning. We have 

since our previous inspection put into place rigorous moderation of key stage 1 outcomes to ensure prior 

attainment is accurate.  
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Teaching priorities for current academic year 

Aim Target Target date  

Progress in Reading Achieve national average progress scores in KS2 

Reading (0) and national average attainment 

scores in KS1 Reading and Year 1 phonics.  

September 2021 

Progress in Writing  Achieve national average progress scores in KS2 

Writing (0) and national average attainment 

scores in KS1 Writing. 

September 2021 

Progress in Mathematics Achieve national average progress scores in KS2 

Mathematics (0) and national average 

attainment scores in KS1 Mathematics. 

September 2021 

Attainment in the EYFS Achieve a larger proportion of exceeding ELGS 

in the Reception year. 

September 2021 

Other Improve attendance of disadvantaged pupils to 

LA average (96.5%) 

July 2021 

 

Targeted academic support for current academic year 

Measure Activity 

Priority 1 To ensure all pupils receive consistently high quality first teaching in class 

groups which can provide small group tuition.  

Priority 2 Establish small group maths and writing interventions for disadvantaged 

pupils falling behind age-related expectations. 

Barriers to learning these priorities address - Significant cognition and learning needs displayed by 27% of 

disadvantaged pupils.  

- Handwriting: Pupils in upper key stage 2 

- Fundamental understanding of specific maths concepts- all year 

groups.  

- Ensuring subject leaders are empowered to have a whole school 

influence.  

Projected spending £55000 

 

Wider strategies for current academic year 

Measure Activity 

Priority 1 Support families with attendance and acute needs.  

Priority 2 Provide a cultural learner programme for pupils in key stage 2.  

Priority 3 Embed SEL at all levels in school  
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Barriers to learning these priorities address 

- Improving attendance and readiness to learn for the most 

disadvantaged pupils. 

- Improving academic and emotional resilience for the most 

disadvantaged pupils.  

- Raising aspirations for the most disadvantaged pupils.  

Projected spending £23240 

 

Monitoring and Implementation 

Area Challenge Mitigating action 

Teaching 

Ensuring time is given over to allow 

for staff professional development. 

Ensuring good teachers and teaching 

assistants are retained.  

Use of professional development meetings and 

additional time for teachers and Teaching 

Assistants to attend bite size sessions and 

observe each other’s’ practice.  

Targeted support 

Ensuring enough time for school 

maths-lead to support small groups 

and for the school’s writing lead to 

plan with teachers.   

Senior leadership time used to provide release 

time.  

Wider strategies 

Engaging our families facing most 

challenges. 

Ensuring ‘buy in’ from the most 

disadvantaged pupils with regards to 

developing wider skills.  

Working closely with external support to provide 

a network of effective strategies.  

Providing leaders with time to plan and prepare 

an effective programme and to ensure directed 

time takes into account delivery time.  

 

 Trends identified 

through analysis of 

qualitative and 

quantitative pupil 

data 

Likely barrier to 

learning 

EEF approach or other evidence base 

and level of impact  

Approaches and 

actions (detailed 

more fully in the 

strategy expenditure 

plan) 

A Some pupils can 

find it difficult to 

self-regulate 

(behaviour and 

behaviour for 

learning – editing 

and improving their 

own work).  

Lack of metacognitive 

strategies, including 

self-regulation. 

Fear of taking risks.  

Lack of consistent 

structure to scaffold 

their learning- 

supported by whole 

school approaches 

and transition.  

Meta-cognition and self-regulation: + 

8 months impact 

These approaches have consistently 

high levels of impact. 

Behaviour Intervention: +3 months 

Behaviour interventions can produce 

moderate improvements in academic 

performance along with a decrease in 

problematic behaviours.  

Social and emotional learning: +4 

months 

ReflectEd 

 

THRIVE 

 

Revised PSHE 

curriculum  

 

SEL 
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Special educational 

needs in relation to 

SEMH. 

SEL interventions, whether they are 

classroom based or more specialised, 

are almost always perceived to 

improve emotional or attitudinal 

outcomes.  

Reading comprehension strategies: + 

6 months 

Pupils taught a range of techniques, 

including use of graphic organisers 

and how to monitor their own 

comprehension are likely to succeed 

when reading information texts.  

B Pupils have a 

tendency not to 

partake in curricular 

provision beyond 

the classroom.  

Difficulties being 

collected. 

Low-self-esteem. 

Parental 

engagement/ 

permission to 

participate.  

Sports participation: +2 months 

A connection with academic learning 

will have most impact.  

Parental engagement: +3 months  

Parental aspirations appear to be 

important for pupil outcomes.  

Homework: +2 months 

Schools whose pupils do homework 

tend to be more successful. The 

quality of task set appears to be more 

important than the quantity of work 

required from the pupil.  

Targeted approach 

C Some families have 

the involvement of 

outside agencies- 

educational and 

social.  

Lack of opportunities 

to practice learning 

at home; to read at 

home; to engage in 

dialogue beyond 

school and  

to visit places beyond 

the locality.  

Parental engagement: +3 months 

See above 

Homework: +2 months 

 

Pastoral support 

Family interventions 

Remote Learning  

D Some pupils 

demonstrate 

insufficient 

understanding of 

fractions and 

decimals. 

Historically weak 

conceptual 

understanding of 

number. 

Working towards the 

expected standard 

for maths at the end 

of KS1.  

Improving maths in keys stages 2 and 

3 

Education Endowment Foundation 

2017 Peter Henderson (EEF), Prof 

Jeremy Hodgen (University College 

London Institute of Education), Dr 

Colin Foster (University of 

Nottingham) and Dietmar Kuchemann 

(University of Nottingham). 

Maths Mastery 

Team teaching 

Targeted 

interventions: On 

Track Maths  
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E Writing  Handwriting: some 

writers find it difficult 

to externalize their 

cognitions through 

letter forms due to 

barriers with 

memory, letter 

formation and 

fluency.  

Meta-cognition and self-regulation: + 

8 months impact 

These approaches have consistently 

high levels of impact. 

 

Handwriting 

Development 

programmes e.g 

Warwickshire NHS 

First Call- 

Lincolnshire  

Speed up writing 

Motor skills focus in 

the EYFS.  

Review: last year’s aims and outcomes 

Aim Outcome  

To raise and accelerate progress and attainment in 

reading, writing and maths so that the percentage 

of disadvantaged pupils meeting ARE is increased 

to align with national. 

Year 1 phonics: 50% of pupils had scored a pass based on the 

2019 phonics screener. 100% of pupils were on rack to pass the 

2020, including a pupil who was new to English in 2017. 

Year 2 outcomes: 66% of disadvantaged pupils were assessed as 

working at the expected standard at the end of the spring term 

2020 with 33% working at greater depth in reading.  

Year 3 outcomes:  

Disadvantaged pupils made more progress than non-

disadvantaged in reading, writing and maths and achieved ARE in 

their reading NFER test in spring 2020.  

Year 4 outcomes:  

Disadvantaged pupils made less progress than non-

disadvantaged in reading, writing and maths (a large percentage 

have multiple vulnerabilities including SEND). 100% of 

disadvantaged pupils achieved ARE in maths and 66% in reading 

in their spring term NFER assessments.  

Year 5 outcomes:   

Disadvantaged pupils made more progress than non-

disadvantaged pupils in reading, writing and maths, however, 

they are as a group attaining significantly behind their non-

disadvantaged peers.  

Year 6 outcomes:  

The average scaled scores for disadvantaged pupils (non-SEND) 

based on their spring assessments (2019 SAT) were higher than 

those of non-disadvantaged pupils. 50% of all disadvantaged 

pupils were achieving at least ARE on their spring assessments 

with two pupils achieving greater depth in reading and maths. 

70% of disadvantaged pupils were targeted to attain at least 100 

in their reading and maths 2020 SATs and writing assessment 
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(78% national 2019) with 84% of those pupils who do not have 

SEN.  

Pupils will be able to work independently with 

determination when tackling appropriately 

challenging tasks. 

Metacognition lessons have impacted positively on the academic 

resilience of the majority of pupils who demonstrate positive 

attitudes to problem solving and apply learned strategies for 

improving work. However, there are still a number of pupils 

including some disadvantaged pupils and some pupils with 

special educational needs who require further support with 

determination when tackling challenging tasks. Targeted 

interventions have impacted positively for some pupils and these 

should continue in the future along with emphasis on social and 

emotional learning at whole school and classroom levels.  

Pupils will display a better knowledge of tier 2 

language and apply this effectively in their writing. 

Pupils in Year 4 and 5, without significant additional needs 

demonstrate age appropriate knowledge and understanding of 

vocabulary as evidenced through qualitative and quantitative 

data. The knowledge and understanding of vocabulary 

demonstrated by pupils in Year 3, 4 and 5 with significant 

additional needs has increased over 2019.20 as evidenced 

through qualitative and quantitative data. Pupils in Year 6, on 

average, achieve in line with national correct response rates 

when answering vocabulary questions (2a content domain). 

When conferenced, most pupils in years 2-6 share tier 2 language 

learned and attempt to use it in their work. This will continue to 

be a focus next year.  

Pupils will be more willing to edit their own work 

and will do so to good effect. 

Teachers received CPD around editing and proof-reading and the 

difference between them. Follow up observations in class 

demonstrated this was being implemented and pupils were 

beginning to use editing flaps to improve their work structure 

and content. Pupils in upper key stage two had pride in their 

edited work and were able to talk about why is ‘sounded’ better. 

This will continue to be a focus next year.  

More disadvantaged pupils (currently 17%) will 

attend curriculum provision beyond the school 

day.   

It has been identified that the large majority of disadvantaged 

pupils do not access curriculum provision beyond the school day. 

As a result, the leadership time have thought proactively about 

how to encourage this. A cultural development programme is at 

the planning stage for the new academic year which includes a 

series of groups which will graduate with a new skill or new 

knowledge, for example, drama, music, philosophy and health. 

Family engagement will also be encouraged. Clubs will take place 

during the school day to negate the requirement for parental 

permissions and collections. Pupils will be targeted and 

supported to commit their own time and engage.  



Items to attach to the school improvement plan: 

- SEL 

- Handwriting 

- Cultural development programme 

- Attendance   

 


